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Welcome Letter

At Pearson, we define efficacy as a measurable impact on improving someone’s life 
through learning. We are embarking on a global education initiative and dedicating  
ourselves to the pursuit of efficacy and improved learner outcomes. 

On the following pages are exemplar, data-driven case studies from two- and four-year 
institutions, as well as a list of proven MyLab best practices and tips for getting started 
with your own implementation.

Looking for more case studies? Visit Pearson’s Results Library, an online repository  
of more than 600 data-driven case studies quantifying the positive impact of MyLab  
& Mastering programs on learning outcomes, retention, and subsequent success.  
The Results Library is a comprehensive database cross-referenced by institution type, 
course format, state/province, and more; and it’s easy to access at  
www.pearsonmylabandmastering.com/results.

We extend our deepest gratitude to all of the contributing instructors. Each case study 
was submitted voluntarily and without compensation; each instructor submitted a case 
study and remained available for follow-up interviews. Such efforts are invaluable. 

We invite you to contact us with any questions about this report and to share your ideas, 
your best practices, or your results in our next edition. Pearson is happy to provide both 
consultation and data collection tools to help you measure the impact of a MyLab  
& Mastering product in your course. 

We look forward to hearing from you.

Candace Cooney, Efficacy Results Manager 
candace.cooney@pearson.com

John Tweeddale, Senior Vice President, Efficacy and Quality 
john.tweeddale@pearson.com 
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Pearson Standards for Efficacy Research

At Pearson, we believe that learning is a life-changing opportu-
nity and that education should have a measurable, proven  
impact on learners’ lives. That’s what Pearson’s efficacy pro-
gram and tools are all about. Pearson is putting the pursuit 
of efficacy and learning outcomes at the center of its global 
education strategy, and you can read more at efficacy.pearson.
com. When we publish our annual report in 2018, we will, in 
a rigorous and externally audited way, report on the progress 
we’ve made in improving learner outcomes.

Why Pearson Is Interested in Efficacy Studies
Learner outcomes have always been important to Pearson—
our fundamental purpose is to help people make progress in 
their lives through learning. We already have many examples  
of products that can demonstrate their impact on learners,  
but going forward our aim is to ensure that our every action, 
decision, process, and investment is driven by a clear sense and 
a full understanding of how it will make a measurable impact on 
learning outcomes.

It is becoming increasingly possible to determine what works 
and what doesn’t in education, just as it is in healthcare. A grow-
ing body of research and evidence, advancements in technology, 
and our enhanced ability to harness the power of data offer 
huge opportunities to generate improvements in learning.  
Pearson, as the world’s largest learning company, has both  
the potential—and the responsibility—to pursue and lead the 
conversation. And toward that goal, we actively seek out  
educators who wish to explore educational research questions 
and investigate the efficacy of our digital solutions and services.

Pearson’s Efficacy Research Team
Our global efficacy team is headed by Sir Michael Barber,  
a leading authority on education systems and reform. The  
North American Efficacy & Quality team is composed of more 
than 30 professionals dedicated to helping educators deliver 
desired learner outcomes.

We provide practical advice about the tracking and analysis of 
student data as part of the implementation of a Pearson digital 
solution. Experts in psychometrics, educational statistics, and 
journal publications are available to support instructors who 
want to (1) conduct efficacy studies, (2) provide our editorial 

staff with detailed reports on the quality of our online content, 
and (3) inform our software engineers of new methodologies  
for collecting and processing the student-learning data within 
our digital solutions.

How Pearson and Instructors Work Together
Every research project is unique. The process takes time— 
generally a semester or longer. Instructors interested in 
conducting studies should expect an interactive and rewarding 
partnership.

How Pearson Can Help Instructors Get Started
Pearson can provide templates, guidelines, questionnaires, 
checklists, and samples on course redesign, efficacy studies, 
data collection, and more. To maintain objectivity, Pearson does 
not offer compensation for participation in efficacy studies.

Research Standards
Pearson adheres to Software & Information Industry  
Association’s  guidelines for evaluation of educational technol-
ogy products. The key guidelines are:

• Ask the right question

• Support the implementation of the product  
or service

• Plan a study of sufficient size and duration  
to demonstrate an effect

• Plan for plausible causal claims

• Avoid (the appearance of) conflicts of interest

• Provide a comprehensive and detailed research  
report

• Make the research findings widely available

• Accurately translate research for customers

Contact candace.cooney@pearson.com for more information.
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MyAutomotiveLab

School Name Pitt Community College, Winterville, NC

Course Name  Steering and Suspension

Course Format  Hybrid

Submitted by 
Pete Gregory, Instructor

Course materials 
Automotive Technology, Halderman

About the Course
Pitt Community College is a two-year higher education and 
technical training school serving more than 10,000 students a 
year from its campus in Pitt County, North Carolina. Steering 
and Suspension is a five-credit course taken by approximately 
125 automotive systems technology majors annually. Upon 
successful completion of the course, students can service and 
repair steering and suspension components, check and adjust 
alignment angles, repair tires, and balance wheels. 

Challenges and Goals
Because course skills require hands-on practice in order to  
gain mastery, in spring 2008 Instructor Pete Gregory chose 
MyAutomotiveLab to supplement his course. The program’s 
real-world simulations provide students with alternative  
opportunities to practice, and because he now spends less time 
hand grading assignments, Gregory can devote more time to 
other course-related tasks. 

Implementation
MyAutomotiveLab is a required component of the course and 
is implemented across all sections of the school’s Automotive 
Systems Technology department. “I initially used only  
MyAutomotiveLab for homework and exams,” says Gregory. 
“But as I gained experience with the program—and realized  
just how robust and user-friendly it is—I added interactive  
features, including video clips, animations, and simulations of 
important automotive principles, plus the Study Plan for more-
personalized instruction.” 

Students take MyAutomotiveLab pretests and posttests in class 
and use its Study Plan outside of class to remediate topics they 
still need help on. 

Assessments
35 percent Final exam 

30 percent MyAutomotiveLab exams

15 percent Task sheets   

15 percent Performance/shop work

  5 percent MyAutomotiveLab homework

Key Results  Final course data indicate a positive, significant correlation between average MyAutomotiveLab 
scores (on exams and homework) and final course grades. Students who earned a final course grade 
of A, B, or C scored an average of 35 percentage points higher than students who earned a D or F.

t
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Results and Data
Gregory compared average MyAutomotiveLab scores (both 
exams and homework) with course success and D/F rates.  
The data indicated a positive correlation between average  
MyAutomotiveLab scores and final course grades (Figure 1). 
Students who earned an A, B, or C in the course had average  
MyAutomotiveLab scores that were 35 percentage points 
higher than those who earned a D or F (Figure 2). “I discovered 
that students who successfully completed MyAutomotiveLab 
assessments were more likely to succeed in the course,” says 
Gregory.

The Student Experience
MyAutomotiveLab’s personalized learning features accommo-
date students’ individual learning styles, which offers students 
more than standard learning models do—especially in courses 
like this one, whose content is hands-on and visual. Thanks to  
the variety of interactive ways to learn course material— 
including practice tests, animations, and simulations—Gregory’s 
students are seeing concepts more often and retaining more 
overall.

Conclusion
Students who scored higher on MyAutomotiveLab assessments 
performed better in the course than did students with weaker  
MyAutomotiveLab scores. In addition, the program’s automated 
grading saves Gregory time, and its gradebook feature provides 
him with convenient and easily accessed storage of course 
records. 

Figure 1. Correlation between Average MyAutomotiveLab Scores and Final 
Course Grades, Fall 2013 (n = 33)  
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Figure 2. Comparison of Average MyAutomotiveLab Scores (Exam and 
Homework) and Final Course Grades, Fall 2013 (n = 33)  
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Key Results  MyCJLab’s interactive resources keep students engaged in course content, thereby improving 
learning and overall course success. Data show a positive correlation of r = .81 between MyCJLab 
homework scores and both exam scores and final course grades.

Submitted by 
Jane Quimby, Instructor

Course materials 
Criminal Justice: A Brief Introduction, Schmalleger

About the Course
Colorado Mesa University, formerly known as Mesa State  
College, is a four-year, state-supported institution serving  
approximately 10,000 students a year in the Rocky Mountain 
region. Introduction to Criminal Justice is a three-credit course 
taken by criminal justice majors. The course introduces students 
to the philosophy, history, development, and functions of the 
American criminal justice system. Upon successful completion 
of the course, students can demonstrate understanding of the 
criminal justice system and can practice and apply a range of 
skills related to criminal justice research methods and practical 
field concepts.

Challenges and Goals
Instructor Jane Quimby first taught Introduction to Criminal 
Justice in spring 2013. To prepare for the course, she sought  
an additional resource to promote maximum student learning 
and mastery of course objectives. She reviewed MyCJLab and 
concluded that (1) the program’s pretest/posttest format  
supported her goals and (2) the program’s interactive simula-
tions provided the kind of interesting visual applications that 
would keep her students engaged. 

Implementation
Students critically examine various aspects of the criminal  
justice system via participation in Web-based learning activities, 
group assignments, class exercises, and discussions.  

MyCJLab is a required component of the course. Students must 
complete assignments for each chapter that include a pretest,  
a posttest, and a simulation. After pretests are scored, MyCJLab 
presents each student with an individualized Study Plan that 
includes FlashCards and PowerPoint lectures. Although comple-
tion of Study Plans is optional, Quimby reports that many 
students put in the extra effort to better prepare for exams. 
In addition, students work through simulations for homework, 
which is revisited in class for further discussion and active  
learning.

Quimby administers two midterm exams and a comprehen-
sive final exam, each comprising approximately 100 questions. 
Students have access to all previous MyCJLab assignments and 
Study Plans to prepare for exams. 

Students also complete (1) writing assignment that focuses on 
a career profile in the field of criminal justice and (2) a small-
group presentation in which four students present a topic or 
controversial issue to the class.

Assessments
200 points Exams

150 points MyCJLab homework

150 points Final exam

  70 points Writing assignment

  30 points Group presentation

MyCJLab

School Name Colorado Mesa University, Grand Junction, CO

Course Name  Introduction to Criminal Justice

Course Format  Lecture
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MyCJLab: Colorado Mesa University

Results and Data
Data from students who completed all exams indicate a positive 
correlation between MyCJLab scores and exam scores (Figure 
1). The correlation suggests that when students successfully 
complete MyCJLab homework assignments, they are able to 
transfer that knowledge to other course assessments. 

In addition, an analysis of course grade distribution indicates 
a relationship between success in MyCJLab assignments and 
higher course letter grades (Figure 2). Students who earned As 
and Bs in the course also scored an average of 99 percent and 
94 percent, respectively, on MyCJLab assignments; students 
who earned Ds and Fs earned an average of 47 percent on 
MyCJLab assignments. 

The Student Experience
Student survey results illustrate that students have overwhelm-
ingly positive attitudes about MyCJLab. 

 Strongly agreed or agreed that their under- 
standing of course material increased as  
a result of using MyCJLab.

 Strongly agreed or agreed that use of MyCJLab 
positively affected their exam scores.

When asked what they liked best about MyCJLab, students 
commented as follows.

• “I liked the resources for additional study.”

• “[MyCJLab] gave me all the tools I needed to study  
for tests and quizzes.”

• “The pre- and posttests were very helpful. They  
helped me prepare for quizzes and exams.”

• “The quizzes and how [the program] explained why  
I was right and why I was wrong.” 

• “I liked the simulations.” 

Conclusion
MyCJLab provides Quimby’s students with highly engaging,  
interactive ways to learn and practice course material. Because 
students practice material prior to lecture, they are now more 
able to participate in class-time discussions and use class time 
for targeted review. In addition, Quimby uses the MyCJLab 
gradebook to identify at-risk students and intervene before they 
fall too far behind.  

Future plans include adding in-class quizzes based on MyCJLab 
quizzes. The goal of these regularly scheduled quizzes is to  
keep students on pace with assigned reading material, thereby 
facilitating even more class discussion and interaction.  

Figure 1. Correlation between Average MyCJLab Scores and Average Exam 
Scores, Spring 2013 (n = 37)   
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Figure 2. Grade Distribution and Average MyCJLab Scores, Spring 2013  
(n = 37)
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Key Results  Students who completed all or most of the MyCJLab homework assignments earned  
14-percentage-point higher average exam grades and 16-percentage-point higher overall  
course grades than students who skipped more than five assignments during the semester.

Submitted by 
Bill Ruefle, Professor

Course materials 
Criminal Justice Today, Schmalleger

About the Course
The University of South Florida, in downtown St. Petersburg, 
is a separately accredited institution in the University of South 
Florida System. It retains its own identity and mission while 
contributing to and benefiting from the associations and shared 
resources of the USF System. Survey of Criminal Justice Systems 
is a three-credit course taken primarily by criminology majors; 
it also appeals to other majors seeking social science require-
ments. The course introduces students to the structure and 
operation of law enforcement, prosecution, the courts, and 
corrections, as well as the ethical dimensions of the system and 
the values that underlie it.

Challenges and Goals
About six years ago, then associate professor Bill Ruefle initially 
intended to offer his Criminology Survey course online. But 
rather than post lecture videos from face-to-face classes, Ruefle 
sought an interactive program with real-life simulations of key 
criminal justice concepts that would both be interesting to 
students and provide content to support the course textbook. 
Ruefle chose Pearson’s Criminal Justice Interactive program, the 
precursor to MyCJLab. Today, he enjoys the kind of content-
to-quiz pairing he first sought plus the program’s wide range of 
learning aids and interactive features. 

Implementation
Although all homework and assessments are done by way of 
MyCJLab, students are required to read the textbook chapters 
as the chapters get assigned in the syllabus before attempting 
any online work. 

MyCJLab helps students learn and remediate chapter content. 
For each chapter in MyCJLab, students complete required  
pretests, posttests, and simulations. Students are permitted 
unlimited attempts to complete the tasks by a set deadline. 
MyCJLab assignments are due by 12 p.m. on the day the  
corresponding exam is opened; only the best score for each  
is recorded; and no credit is given for late work.

Four multiple-choice exams are given, covering approximately 
three chapters each. Exams are open for 24 hours and timed 
(usually 90 minutes but may vary depending on content covered 
in the exams). 

Assessments
80 percent Exams (four)

20 percent MyCJLab assignments

Results and Data
Data indicate a positive and linear relationship between the 
MyCJLab homework scores and average exam scores of  
students who completed all exams. It is confirmed by the  
correlation value r = .67,* which is significant at p < .0001  
(Figure 1). Further, there is a significant correlation between  
MyCJLab homework scores and final course grades, indicating 
that students who earn higher MyCJLab scores have achieved 
greater mastery of course material, as seen in final course 
grades. This  
is confirmed by the correlation value r = .77, which is significant 

at p < .0001.

This relationship of the MyCJLab homework scores to final 
course grades is reinforced by an analysis of the final grade 
distribution (Figure 2).

• Students who earned a final course grade of A or B scored 
an average of 93 percent on their MyCJLab homework.

MyCJLab

School Name University of South Florida, St. Petersburg, FL

Course Name  Survey of Criminal Justice Systems

Course Format  Online
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MyCJLab: University of South Florida

• Students who earned a final course grade of C or D scored 
an average of 77 percent on their MyCJLab homework.

In addition, students were placed into two groups based on  
MyCJLab homework completion: those who completed all or 
most assignments (skipped fewer than five assignments) and 
those who skipped five or more assignments. Average exam 
scores were 14 percentage points higher for students who 
completed all or most assignments: 88 percent compared with 
74 percent for students who skipped five or more assignments 
(Figure 3). 

• Fifty-one percent of students completed all assignments.

Figure 1. Correlation between MyCJLab Homework Scores and Average 
Exam Scores, Spring 2014 (n = 93)

0%

20%

40%

60%

80%

100%

A
ve

ra
ge

 M
yC

JL
ab

 H
om

ew
or

k 
Sc

or
e

 A B C D F

97%

88%

Final Course Grade

77% 76%

44%

Figure 2. Relationship between MyCJLab Average Homework Scores and 
Final Course Grades, Spring 2014 (n = 93)
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• Final course grades averaged 87 percent for students  
who skipped fewer than five assignments.

• Final course grades averaged 71 percent for students  
who skipped fewer than assignments.

The Student Experience
Student comments have been largely positive about the impact 
MyCJLab has on student success, and students recommend that 
Ruefle continue to use it. The organized material in MyCJLab 
offers his online students the structure they need to succeed in 
the course. For example, pretests lead them to the learning  
objectives and study material they need to remediate prior 
to taking posttests. In addition, students report that they find 
MyCJLab simulations helpful as they apply textbook content to 
real-life applications of course material. 

Conclusion
According to Ruefle, MyCJLab helps him create an online course 
that both challenges students with assessments and remediation  
and uses simulations of real-life situations to add context to 
textbook material. Ruefle adds that it is critical to provide  
detailed instructions on using MyCJLab during his introduction 
to the course; many online students are nontraditional and 
they have time-management concerns. Providing a step-by-step 
guide to registering for and using MyCJLab helps students get up 
and running quickly. Ruefle also recommends applying MyLab 
best practices at the onset of the course to set the stage for a 
successful implementation and, ultimately, increased student 
success.
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Key Results  After implementation of MyHospitalityLab, midterm and final exam scores and final course 
grades improved. Data also indicated a significant, positive correlation between MyHospitalityLab 
homework scores and exam scores. 

Submitted by 
Rick Florsheim, Instructor

Course materials 
Exploring the Hospitality Industry, Walker

About the Course
The University of Central Florida is the second-largest US 
university, serving more than 60,000 students from its main 
campus in Orlando and nine regional campuses located 
throughout central Florida. Introduction to Hospitality Manage-
ment is a required course for all hospitality majors and is also 
taken as an elective by students in other fields of study. The 
course introduces students to various careers in hospitality and 
explores the nuances between different industry segments.

Challenges and Goals
Instructor Rick Florsheim began using MyHospitalityLab in 2012. 
The program came packaged with his textbook, and because he 
was teaching a hybrid class, implementing the program into his 
curriculum seemed like a natural fit—and it was. The program’s 
interactive, activity-based learning simulation—Hospitality 
Interactive—perfectly supported the two major goals of the 
course: (1) to identify and explain each major segment of the 
hospitality industry and (2) to discuss and recommend career 
options for students who plan to stay in the tourism and hospi-
tality fields. 

Because this is a mixed-mode course that meets once per 
week, Florsheim sought different student responsibilities  
compared with a lecture-format course. MyHospitalityLab was 
able to provide that as well. 

Implementation
Students are required to complete MyHospitalityLab learning 
modules and posttests by specific due dates prior to the single, 
face-to-face class meeting each week. In addition, they are  
expected to read assigned textbook chapters and view associ-
ated PowerPoint slides prior to the lecture so that classroom 
time can be spent on clarification of chapter content and the 
introduction of new material. 

Learning modules in MyHospitalityLab are assigned each week, 
and students are allowed unlimited attempts. The idea is for 
learning to take place as students repeat the work they didn’t 
get correct the first or second time. When they are ready,  
students take the MyHospitalityLab posttest. They are premit-
ted one attempt and 30 minutes to complete posttests. 

Assessments
25 percent Papers (two)

20 percent Midterm exam

20 percent Final exam

10 percent MyHospitalityLab learning modules

10 percent MyHospitalityLab posttests

10 percent Attendance

  5 percent Current events

MyHospitalityLab

School Name University of Central Florida, Orlando, FL

Course Name  Introduction to Hospitality Management

Course Format  Hybrid



www.myhospitalitylab.com  •  11

MyHospitalityLab: University of Central Florida

Results and Data
Data show a significant correlation between MyHospitalitylab 
homework grades and average midterm and final exam  
scores (Figure 1). Students who performed better on their  
MyHospitalityLab assignments performed better on average  
on both exams (Figure 2). 

In addition, cross-referencing student outcome data revealed 
that students who earned an A/A– in the course also earned 
an average of 95 percent on their MyHospitalityLab home-
work. Similarly, students who earned a C+/C/C– in the course 
earned an average of only 73 percent on their MyHospitalityLab 
homework. 

The Student Experience
An end-of-semester survey indicates that students find  
MyHospitalityLab beneficial for learning course concepts.  
Florsheim has even found that students do more work in  
MyHospitalityLab than he assigns as they prepare for lecture 
and exams.

 Replied yes to the question, Did  
MyHospitalityLab positively impact your 
understanding of the course material? 

 Replied yes to the question, Did you find  
the MyHospitalityLab Learning Modules  
to be helpful?

 Replied yes to the question, Would you  
recommend MyHospitalityLab to future  
students taking this course?

When asked about the major benefits of MyHospitalityLab, 
students responded with the following.

• “I saw the information that was needed to be known  
multiple times and in different forms. This helped me  
understand the concepts we were learning.”

• “The pretest really prepared me for the final test.”

• “The videos helped me remember the terms I needed  
to know.”

• “The videos were very helpful, as I am an auditory learner.  
I liked the change: most of what I do in college is reading, 
not listening and seeing.”

• “It helped me better understand the material.”

Conclusion
MyHospitalityLab’s interactive learning modules provide 
students with a simulated environment in which to explore the 
world of hospitality. Via activity-based learning, Florsheim’s 
students developed the kind of practical, hands-on skills that 
will serve them in hospitality and tourism, including customer 
service, service quality, and leadership. In addition, the  
program’s animations and videos helped students master  
course concepts and, ultimately, perform better on exams and 
course assessments.

  94%

  91%

  83%

Figure 1. Correlation between Average Combined Midterm and Final Exam 
Scores and MyHospitalityLab Score, Fall 2013 (n = 57)
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Key Results  Students who earned As and Bs on MyProgrammingLab assignments earned higher final course 
grades (A/B) than students who did not. Data also show a significant, positive correlation  
between MyProgrammingLab homework scores and quiz performance. 

Submitted by 
James Carrier, Professor

Course materials 
Starting Out with Python, Gaddis

About the Course
Guilford Tech, one of the three largest public community  
colleges in North Carolina, serves more than 15,000 students 
from four suburban campuses. Introduction to Programming 
and Logic is taken by students seeking computer technology- 
related degrees, such as computer programming, information 
systems, networking technology, Web technologies, mobile 
device development, database management, and information 
systems security. Upon course completion, successful students 
are able to manage files with operating system commands, use 
top-down algorithmic designs, and implement algorithmic  
solutions in Python programming language.

Challenges and Goals
Introduction to Programming and Logic can be challenging,  
particularly for students who may not be prepared for the time 
investment necessary to succeed in an online environment. In 
an effort to support those students, Professor James Carrier 
sought a way to provide them with more opportunities to prac-
tice programming. In 2012, he adopted MyProgrammingLab.  
In addition to providing more practice, the program offers the 
kind of in-the-moment, personalized feedback that benefits 
online students who are more likely to study during off-hours. 

Implementation
The course comprises 13 units; each unit includes a variety  
of assignments. Students are required to complete weekly  
MyProgrammingLab problems and programming assignments  
by specific due dates to ensure that work is done on time and 
prior to other, graded unit assignments. 

Quizzes are given for the first six units. There is a midterm 
exam after Unit 4; a final quiz and Python project are assigned 
after Unit 13. 

Assessments
535 points Programming assignments  

(not in MyProgrammingLab)

135 points Final quiz and project

120 points MyProgrammingLab assignments

  90 points Midterm exam

  60 points Quizzes

  50 points  Discussion forum posts

  10 points Extra credit

Results and Data
Data indicate a clear relationship between MyProgrammingLab 
grades and successful completion of the course: students  
who earned an A or B  in the course had significantly higher  
MyProgrammingLab homework scores than students who 
earned a C, D, or F (Figure 1). In addition, there is a significant 
correlation between MyProgrammingLab homework scores and 
average quiz scores. It appears that the first-hand programming 
experience the students gained in MyProgrammingLab helped 
prepare them for their other course assessments (Figure 2).

Some students occasionally skipped homework assignments. 
Analysis reveals that the more homework assignments a  
student skipped, the lower his or her course grade (Figure 3). 
As MyProgrammingLab counts as only 10 percent of the final 
grade, Carrier notes that learning via MyProgrammingLab  
assignments transferred to other course assessments, which 
in turn led to higher course grades. To point, students who 
skipped three or more MyProgrammingLab assignments 
achieved an average final course grade of 60 percent.

MyProgrammingLab

School Name Guilford Technical Community College, Jamestown, NC

Course Name  Introduction to Programming and Logic

Course Format  Online
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MyProgrammingLab: Guilford Technical Community College

The Student Experience
Students find some of the MyProgrammingLab questions to  
be quite challenging, even though the program does break  
down problems into shorter sequences of exercises, in which 
each sequence relates to a particular topic. The level of  
sophistication increases gradually and can get demanding 
quickly. It is considerable work to do this kind of programming 
outside the lab. That said, the program is having an impact on  
student success and students like having the immediate feedback 
for their errors.

When asked to describe the greatest benefit of  
MyProgrammingLab, students had the following comments.

• “When [MyProgrammingLab] shows me my errors in code 
compilation and offers tips to help me correct my coding.”

• “Doing the [MyProgrammingLab] problems helps me  
mitigate the small errors I write in Python. They help me 
understand and be more comprehensive in my writing.”

• “[MyProgrammingLab] assignments make me think out  
of the box for answers. It also helps me practice more.”

• “MyProgrammingLab helps me better understand the 
course material. It breaks it into steps and makes learning 
and everything easier.”

Figure 1. Relationship between Average MyProgrammingLab Homework 
Scores and Final Course Grades, Fall 2013 (n = 32)

Figure 2. Correlation between Average MyProgrammingLab Homework 
Scores and Average Quiz Scores, Fall 2013 (n = 32)
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Conclusion
MyProgrammingLab both challenges Carrier’s students and pro-
vides them with the additional practice they need to succeed in 
the course. The program’s immediate, personalized feedback 
helps students identify likely causes for their incorrect answers, 
thereby leading students to greater comprehension of course 
concepts. 

In addition, the MyProgrammingLab gradebook helps Carrier 
identify at-risk students before it is too late. He contacts those 
students and offers outside assistance or tutoring that they 
may not have asked for on their own. These interventions can 
make all the difference for students, particularly in online classes 
where there is more anonymity and less direct student contact.
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Submitted by 
Andrew Eisler, Instructor

Course materials 
Java: How to Program, Deitel and Deitel

About the Course
The University of Central Florida is the second-largest US 
university, serving more than 60,000 students on 10 campuses 
across central Florida. Introduction to Object-Oriented  
Programming is a three-credit course designed to teach basic 
programming concepts, including classes, methods, and inter-
faces, as well as the expression of those concepts using Java. 

Challenges and Goals
In 2011, the course moved from a traditional lecture format  
to online. Today it enrolls more than 200 students per semester 
from a range of fields, including information technology, visual 
arts, computer engineering, and computer science. Instructor 
Andrew Eisler sought an online system that would (1) help him 
modify the way course content is practiced and learned  
to accommodate the range of student skills and (2) provide  
students with coding practice to prepare for the course’s  
programming assignments. 

Implementation
MyProgrammingLab is a required component of the course. 
Students are offered 10 programming assignments and receive 
credit only for the correct ones. For example, students can  
earn 100 percent on MyProgrammingLab homework if they 
complete at least 75 percent of the exercises and achieve  
a score of at least 75 percent on the assignments. They are 
allowed unlimited time and five attempts within one week to 
complete each MyProgrammingLab assignment.

Exams are administered on campus. Midterm exams are not  
cumulative, and the final exam covers some material completed  
earlier in the course. Exams are closed book and consist of  
multiple-choice and true/false questions with an emphasis on 
Java and object-oriented-programming skills. Students must 
earn a minimum grade of 70 percent on each of the three exams 
to qualify for a final course grade of A.

The remaining assessments in the course are programming  
assignments using Eclipse. Students complete six or seven  
assignments over the course of the semester. These are serious 
projects that require a significant amount of time practicing 
coding.

Late assignments are accepted up to two days after the  
deadline, but a 15 percent penalty is assessed on the first day 
and a 20 percent penalty on the second. Work handed in more  
than two days late earns a zero. 

Assessments
42 percent Programming assignments

28 percent Midterm exams (two)

20 percent Final exam

10 percent MyProgrammingLab homework

Key Results  After implementation of MyProgrammingLab, the percentage of students earning a final course 
grade of A or B increased by 22 percentage points: from 30 to 52 percent. The percentage  
of students earning a D or F decreased by 21 percentage points: from  30 to 9 percent. 

MyProgrammingLab

School Name University of Central Florida, Orlando, FL

Course Name  Introduction to Object-Oriented Programming

Course Format  Online
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Results and Data
A comparison of final course grades shows substantial  
improvement after implementation of MyProgrammingLab. 
The percentage of students earning an A or B in the course 
increased from 30 to 52 percent; the percentage of students 
earning a D or F decreased from 30 to 9 percent. In addition, 
both the exam scores and the overall course grades increased 
an average of 7 percent. 

The Student Experience
Students report that MyProgrammingLab helps them practice 
more coding, which is specifically necessary for students who 
are not computer science majors. They gain firsthand program-
ming experience in the program’s interactive environment, and 
the profit from immediate, personalized feedback when they 
make mistakes or have questions. The positive effect of the 
immediate feedback helps students realize their weaknesses 
before progressing to more-challenging material.

Conclusion
In addition to its positive impact on student grades,  
MyProgrammingLab provides Eisler with the program’s dynamic 
roster. He can now monitor student activity on each assignment 
so as to identify at-risk students; and he can gain an overview of 
his classes’ progress, so as to identify weak areas of the class as 
a whole.

MyProgrammingLab: University of Central Florida
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Submitted by 
Toni Perry, Adjunct Professor

Course materials
ServSafe CourseBook, National Restaurant Association  
Educational Foundation

About the Course
County College of Morris, a public community college in  
northern New Jersey, serves more than 8,000 full- and part-
time undergraduates and has one of the highest graduation and 
transfer rates among the state’s community colleges. 

ServSafe/Food Safety Handling introduces hospitality and  
culinary arts students to the basic principles and guidelines  
of sanitation and food safety in a professional food service  
environment. It covers such topics as food-borne illnesses,  
microbiology, food allergens, and facility sanitation. Upon  
successful completion of the course, students are eligible to 
earn ServSafe Food Safety certification with a grade of 75  
percent or higher on the official certification exam. 

Challenges and Goals
Adjunct Professor Toni Perry sought online courseware that 
would help increase students’ exposure to course material  
during the course’s brief, eight-week session. “I wanted a  
program that would offer students multiple ways to learn and  
to practice the information needed to be successful in the 
course,” she says.

Implementation
Students read three chapters of the textbook each week and 
then complete required MyServSafeLab pretests, posttests, 
and review questions. To further facilitate learning, students are 
allowed an unlimited number of attempts on all assessments. 
Students read the textbook, complete the MyServSafeLab  
pretests, remediate what they don’t know before taking the 
posttests, complete the Review Questions, and then attend 
lecture, where Perry reviews the material and reinforces the 
content that was practiced prior to class.

Assessments
45 percent MyServSafeLab   

35 percent Attendance 

20 percent ServSafe practice exam 

 

Key Results  MyServSafeLab homework scores positively correlated to students’ final course grades  
and achievement of national ServSafe certification.

MyServSafeLab

School Name County College of Morris, Randolph, NJ

Course Name  ServSafe/Food Safety Handling

Course Format  Hybrid: course meets once a week; homework assignments are completed online
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Results and Data
There is a strong, positive correlation between MyServSafeLab 
homework scores and ServSafe Certification Exam pass/fail 
scores. The average MyServSafeLab score for those who  
passed the Certification Exam was 82 percent; those who  
failed the exam had an average MyServSafeLab score of 69 
percent (Figure 1). MyServSafeLab homework scores also were 
consistent with students’ final course grades (Figure 2). 

The Student Experience
Repeated exposure to course material is a key element in  
success in preparing for the ServSafe Certification Exam. By 
providing convenient, 24/7 access to the eText, MyServSafeLab 
helps students be accountable for their work and prepare  
for the ServSafe Certification Exam whenever it fits their  
schedules. In addition, it provides examples of the different 
question formats and types students can expect on the  
actual exam.

Conclusion
A main goal of ServSafe/Food Safety Handling is to prepare  
students to pass the ServSafe Certification Exam. “Using  
MyServSafeLab, 71 percent of my students earned certification  
at the end of the semester,” says Perry. 
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There is a strong, positive correlation between MyServSafeLab homework scores  
and ServSafe certification exam pass/fail scores. The average MyServSafeLab score  

for those who passed the certification exam was 82 percent. 

MyServSafeLab: County College of Morris
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Submitted by 
Christina Hasemann, Adjunct Instructor

Course materials 
ServSafe CourseBook, National Restaurant Association  
Educational Foundation

About the Course
SUNY Broome Community College is a State University of 
New York two-year college in Broome County, New York.  
Seving more than 6,000 students a year from a single campus, 
the school offers a variety of programs both for students  
planning to complete their two-year degrees at SUNY Broome 
and for those planning to transfer to four-year schools.

Sanitation and Safety is a certification course required for all 
hospitality majors. It provides the fundamentals of restaurant 
and hotel organization sanitation practices, including the control 
points in food service, the importance of sanitation and safety 
procedures, and keys to management success, food service  
systems, and regulatory and professional organizations. Also  
covered are food contamination and prevention, menu planning, 
cleaning, and maintenance. 

Challenges and Goals
Because the course is a requirement for all hospitality majors, 
students come with a wide variety of experiences and skill sets. 
The time it takes to pass the course and obtain certification  
has a direct impact on how soon students can achieve their 
academic goals. Therefore, course content must be accessible 
to the spectrum of student types and learning styles. 

Implementation
This course meets once weekly for 75 minutes. Prior to each 
class meeting, students complete a reading assignment as well as 
the following assessments in MyServSafeLab: pretest, learning 
module, posttest, review questions, discussion questions, and 
case study. Students are allowed one attempt at each of those 
assessments, which must be completed before the correspond-
ing class in order to receive credit.

Assessments
74.5 percent MyServSafeLab assignments

  9.1 percent Exams

  6.4 percent HeartSaver CPR, AED, and First Aid exams

  5.5 percent Attendance and participation

  4.5 percent ServSafe Certification Exam

Results and Data
MyServSafeLab helps students master course concepts  
and prepares them to take the ServSafe Certification Exam. 
Students must score 75 percent or higher on the exam to  
receive ServSafe certification. Fall 2012 and spring 2013 data 
showed a very strong correlation between assessment scores 
and posttest scores in MyServSafeLab. Students who took 
advantage of all of the learning opportunities scored well on the 
posttests (Figure 1). There was also a relationship between the 
chapter posttest scores in MyServSafeLab and the certification 
exam scores (Figure 2).

Key Results  MyServSafeLab helps students master course concepts and obtain critical course certification. 
Data from fall 2012 and spring 2013 indicate a correlation between MyServSafeLab assessment 
scores and certification exam scores.

MyServSafeLab

School Name SUNY Broome Community College, Binghamton, NY

Course Name  Sanitation and Safety

Course Format  Lecture
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MyServSafeLab: SUNY Broome Community College

The Student Experience
“MyServSafeLab helps foster independence in students; they 
become responsible and accountable for their own learning,” 
says Adjunct Instructor Christina Hasemann. “Students  
appreciate that they can use MyServSafeLab both to complete 
their homework and to go back and review concepts in prepa-
ration for exams. They are now mastering course concepts 
outside of class, which enables me to spend class time applying 
the concepts and doing group activities instead of just lecturing.”

Students had the following to say about MyServSaveLab:

• “I would have failed the course without  
MyServSafeLab.”

• “MyServSafeLab is easy to use.”

• “MyServSafeLab is a good program. It’s worth  
the money.”

• “I liked the immediate feedback. It was great to  
see my scores and my progress with each chapter.”

• “[MyServSafeLab] enhanced my learning and  

my interest.”

Conclusion
MyServSafeLab improves learning outcomes. It provides the 
framework for students to master course concepts and helps 
prepare them for the ServSafe exam. In addition, valuable class 
time can be spent applying concepts instead of reviewing them.

MyServSafeLab improves learning outcomes.

Figure 1.  Correlation between MyServSafeLab Assessments and Chapter 
Posttests, Fall 2012–Spring 2013 (n = 38)
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Key Results  The school’s average National Council Licensure Examination (NCLEX) scores increased  
10 percentage points after implemention of a concept-based curriculum—from 86 to 96 percent.  
State NCLEX scores also increased, averaging one percentage point higher than national scores.

Submitted by 
Sue Ellen Miller, Lead Instructor

Course materials 
Nursing: A Concept-Based Approach to Learning, North Carolina 
Concept-Based Learning Editorial Board

About the Course
Forsyth Technical Community College is an urban community 
college serving more than 11,000 credit-earning students, plus  
more than 31,000 corporate and continuing education students, 
on eight campuses, including its main campus in Winston-Salem. 

Seventy-two nursing students per semester take the required, 
five-credit, Health-Illness Concepts course, which teaches them 
how to provide safe nursing care as it relates to such topics as 
infection, stress/coping, health-wellness-illness, care manage-
ment, and safety and informatics.

The course takes a concept-based curricular approach—an 
educational method that “frames factual content and skills 
with disciplinary concepts, generalizations, and principles. 
Concept-based curriculum contrasts with the traditional two-
dimensional model of topic-based curriculum that focuses on 
factual content and skills with assumed rather than deliberate 
attention to the development of conceptual understanding and 
the transfer of knowledge.”1

In nursing education, that translates to a curriculum built around 
central concepts—in this course, the individual, health care, and 
nursing—that are taught with an emphasis on the interconnect-
edness of those concepts throughout a person’s life and that are 
illustrated via clarifying exemplars.

Concept-Based Curriculum

School Name Forsyth Technical Community College, Winston-Salem, NC

Course Name  Health-Illness Concepts

Course Format  Lecture

1 Lynn H. Erickson, “Concept-Based Teaching and Learning,” International Baccalau-
reate, 2012, www.ibmidatlantic.org/Concept_Based_Teaching_Learning.pdf.

Challenges and Goals
Beginning in spring 2010, nursing instructors across North 
Carolina were mandated to introduce a concept-based  
approach to their curricula. Supported by a grant, the move to 
concept-based learning was motivated by a desire to streamline 
current content and increase programmatic success rates. 

Lead Instructor Sue Ellen Miller and her colleagues chose  
Pearson to provide concept-based textbooks and technologies  
specifically designed for use in a concept-based curriculum. 
Those unique resources better enabled the move away from 
content oversaturation and toward the interconnectedness  
of concepts.

Implementation
Today, Miller groups course content into modules by concept 
(rather than by body systems or individual courses) and follows 
a consistent format for content presentation. Students find  
most information about a topic in one place, and foundational 
material is presented just once in a particular course and then  
reinforced via in-depth and active-learning activities that get 
built upon in subsequent courses. 

For example, Miller cites case studies during lecture. Students 
then prepare for simulations by completing  presimulation 
activities comprising brief questions related to those same case 
studies. Similarly, simulation scenarios are related to concepts 
and exemplars Miller discussed in class that week. Most activities 
are followed by debriefing sessions in which students share and 
further explore their learning. The sessions enable students to 
recognize patient differences and similarities through the lens of 
specific content, such as nutrition, terminal illness, and pain.
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Concept-Based Curriculum: Forsyth Technical Community College

Miller uses group discussions and Tanner’s clinical judgement  
model to address specific questions and promote clinical 
reasoning skills. In addition, she promotes the use of games and 
movies that incorporate nursing skills (e.g., leadership) and class 
activities that provide real-time application of course concepts.

Miller notes that not all of the previous material is covered in 
her new, concept-based lectures. She supports this change 
with the industrywide assessment that nursing education is 
experiencing content saturation, and the revised notion that the 
same amount of content not be covered in a given curriculum. 
Exemplars cover fewer diseases and disorders, and they use 
time gained for active-learning exercises and the development 
of clinical reasoning skills. 

Assessments
76 percent  Unit exams (four)

20 percent  Comprehensive final exam

  2 percent  Assignments and participation

  2 percent  Nonproctored Assessment Technologies  
Institute test average
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Figure 1. Average National, North Carolina State, and Forsyth Tech ADN 
NCLEX Scores, 2004–2013

Results and Data
Many expected average NCLEX scores to decline after imple-
mentation of a concept-based curriculum because less content 
is taught, but that has not been the case. 

• North Carolina state scores remained fairly steady,  
showing slightly higher scores than the national average.

• The scores of Forsyth Tech Associate Degree Nursing 
(ADN) graduates increased by 10 percentage points:  
86 percent before implementation, 96 percent after  
(Figure 1). 

• To date, 2014 Forsyth Tech scores average 16 percentage 
points higher than the national average: 99 percent  

compared with 83 percent.

The Student Experience
Miller’s students actively participate, assume responsibility  
for their learning, integrate concepts, apply information, and 
demonstrate clinical-reasoning skills. Instead of memorizing 
thousands of alterations, students gain in-depth knowledge of 
selected alterations and learn how to apply that knowledge as 
new challenges and client presentations are offered.

Although course success is ultimately measured by NCLEX 
scores, Miller reports that other successful student patterns 
have emerged. Because students are given more review work 
prior to lecture, there has been an increase in preparedness 
and engagement in lectures. Miller also notices improvements  
in critical thinking from the curriculum’s new, interactive,  
clinical-judgment activities.

Conclusion
The process of implementing a concept-based curriculum 
required that Miller and her colleagues rethink how they teach 
in the classroom. Miller warns that for this curriculum format 
to be successful, instructors must embrace the change and 
recognize that additional content should not be added. Faculty 
must agree that bringing additional content to the curriculum 
is unacceptable and that for the good of the program, areas of 
personal specialty is permitted to be included or covered. 

Miller further advises that instructors moving to a concept-
based curriculum prepare for how to teach this way and how 
to evaluate students by participating in workshops that share 
strategies for success with the format. 
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Key Results  After the addition of The Neighborhood to the course, the percentage of students earning  
an A increased from 48.5 to 62 percent. Average quiz scores increased dramatically, and the 
percentage of students earning As on their quizzes more than doubled.

Submitted by 
Ginny Rogers, Professor

About the Course
Oakton Community College is a public community college 
located in Chicago’s northern suburbs. The school’s more than 
46,000 students come from a variety of ages and experience, 
and more than half are members of minorities. The two-credit, 
four-week Nursing Concepts course concentrates on the basic 
principles of home-health nursing. Students learn to apply the 
nursing process to both the client and the client’s family in a 
home-health-care setting with an emphasis on the caring model 
and health-care needs of diverse populations of all ages.

Challenges and Goals
To increase the likelihood of her graduates’ gaining placement  
in clinical agencies, Prof. Ginny Rogers sought a way to  
demonstrably enhance their clinical experience. She chose  
The Neighborhood for its potential to increase active learning 
and classroom engagement and implemented the program  
for her course in fall 2013.

Implementation
The Neighborhood is a virtual community comprising stories, 
activities, and case studies on more than 40 culturally and 
socioeconomically diverse characters and their families. Varied 
patient conditions and treatment plans offer opportunities for 
active-learning methods that reinforce how a patient’s back-
ground and life circumstances can affect the patient and the 
patient’s treatment.

Students are placed in groups, and each group works with a 
character in The Neighborhood. There are no embedded  
quizzes, questions, or specific learning activities within The 
Neighborhood. At Oakton, the program serves as a platform 
for understanding the problems individuals may experience 

related to health care. Stories are designed to help students  
apply key competencies like evidence-based practice, safety, 
and patient-centered care. Rogers requires that students  
adhere to the following prescribed learning structure.

• Read the assignment in The Neighborhood. 

• Determine data about the resident and cluster it  
(identify risk factors, etc.).

• Create an assessment about the patient.

• Generate a diagnosis based on the data and assessment.

• Determine an intervention as appropriate (services,  
medications, etc.).

• Report on the process, findings, diagnosis, and solution.

The Neighborhood videos are shown during class to deepen 
understanding of the differences between class content and the 
clinical experience and to generate classroom discussion. Use 
of the characters and their medical, social, familial, and environ-
mental concerns also enhances the student’s clinical experience.

The course covers four modules—one per week. Two in-class 
quizzes are given, each covering two modules. Quizzes are 
limited to 15 minutes and are based on The Neighborhood 
assignments and discussions, case studies, readings, and lecture 
notes, all of which may be used during quizzes. The final exam  
is comprehensive, and no notes or study aids are allowed. 

Assessments
40 percent Quizzes (two)

20 percent Final exam

20 percent Weekly journal

15 percent Online discussion

  5 percent Written assignment

The Neighborhood

School Name Oakton Community College, Des Plaines, IL

Course Name  Nursing Concepts Related to Community and Home Health

Course Format  Lecture
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The Neighborhood: Oakton Community College

Results and Data
To make time for in-class use of The Neighborhood, Rogers 
reduced the number of in-class quizzes from five in fall 2012 
to two in spring 2014. Because quizzes now cover significantly 
more material, Rogers anticipated that quiz scores would drop. 
Instead, average quiz scores remained steady, and the percent-
age of As increased (Figure 1).

• After implementation, the percentage of students who 
earned an average quiz score of A rose 20.5 percentage 
points—from 17.5 percent in fall 2012 to 38 percent in 
spring 2014.

• The percentage of students earning an average quiz  
grade of C or D decreased from 23.5 to 21 percent.

• The other course assessment—average final exam grade—
increased from 85 to 86 percent.

In addition, analysis of course grade distribution before  
and after implementing The Neighborhood reveals a 13.5- 
percentage-point increase in As; no students earned C or  
below in spring 2014 (Figure 2). 

The Student Experience
In an independent survey, the following percentages of students 
responded yes to the following questions.

Has The Neighborhood positively impacted  
your understanding of the course material?

Has The Neighborhood positively impacted  
your grade in this course?

Student comments include the following.

• “[The Neighborhood] helped improve my grade. It also 
offered me more insight into what to expect when dealing  
with patients.”

• “[The Neighborhood] helped me use critical thinking  
to make a nursing process for families.”

• “[The Neighborhood] helped me learn ways to help 
families—in terms of nursing diagnoses, interventions, 
outcomes, and lab ordering. I also gained insight into  
the disease process.”

Conclusion
Since implementing The Neighborhood, Rogers reports 
increased student engagement, improved ability to holistically 
view patients, and greater mastery of the skills necessary to be 
better overall clinicians. Students exhibit active participation 
and learning, and they earn higher quiz scores and higher overall 
course grades. Future plans include online quizzes to free up  
additional class time for even more use of The Neighborhood.
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Figure 1. Average Quiz Scores before and after Implementation of  
The Neighborhood, Fall 2012 (n = 34) and Spring 2014 (n = 58)
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Best Practices: 10 Steps to Success  
with Your MyLab Implementation

1. Identify the problems you want to solve. An examination 
of the most-successful MyLab implementations shows that 
one common thread emerges: schools that have achieved 
success knew precisely what they wanted to accomplish. They 
established clear educational goals at the outset and then 
designed implementations specifically so as to achieve them. 

2. Choose the learning technology, textbook, and method 
of delivery that best fit your goals. Assign the specific MyLab 
features that will help you achieve your stated goals.

3. Build an assessment plan. How will you measure success? 
What are the quantifiable goals you want to achieve? Pertinent 
metrics might include comparisons of homework grades, exam 
scores, final course grades, or retention rates with those of 
previous semesters; correlations between MyLab assessment 
scores and exam scores; or student success rates in subsequent 
courses they take.

4. Get everyone—and keep everyone—on the same page.  
Communicate your goals clearly to colleagues, students, 
and administrators. Train all full-time instructors, part-time 
instructors, adjuncts, tutors, and other key players—and 
make available plenty of opportunities for continuous training. 
Pearson provides product and implementation training to help 
ensure that your implementation aligns with your goals. 

5. Start small. Slowly integrate MyLab into your course. Start 
with requiring homework such as chapter exams, study 
plans, or writing assignments. When you’re ready, add more 
assignments and activities.

6. Position students for success. Students tend to skip “optional” 
assignments. Experienced MyLab users recommend that you 
count MyLab as at least 10 percent of a student’s final course 
grade. Provide structure: clearly communicate course and 
workload expectations to students, and set firm and consistent 
deadlines. Finally, conduct a Getting Started orientation on  
the first day of class to show students how to access the MyLab 
materials and assignments they’ll be responsible for. Visit www.
pearsonmylabandmastering.com/educators/support for details. 

7. Connect and engage with students. Educators implementing 
MyLab products in their classes are unanimous about the 
importance of individually connecting with students both in 
class and outside class. Some educators recommend not waiting 
for students to ask questions about their work. Rather, they 
suggest circulating in the classroom proactively to assess what 
students need, thereby avoiding student embarrassment. For 
outside class, consider sending weekly emails containing kudos 
for those doing well and offering support and intervention to 
those who are having trouble or not completing their work.  

8. Employ personalized learning. The most-successful learning 
solutions include personalization and immediate feedback that 
engage students in active learning and enhance and inform 
assessment. Students using MyLab products can complete 
assessments at their own speed and, by way of diagnostics 
performed as they progress, can follow a personalized learning 
path that both targets the exact content/skills they need to 
work on and delivers the right material they need for mastering 
the requisite skills.

9. Conduct frequent assessments. Educators have long 
recognized the necessity of assessment as both a measurement 
of how well students are learning and a tool for critical feedback.  
MyLab implementations enable educators to exponentially 
increase the power of assessment by increasing the number of 
assessments, thereby offering students a firsthand account 
of what they know and what they do not know and providing 
educators more opportunities to intervene before a student 
falls too far behind. 

10. Track learning gains. What you don’t track you can’t 
measure. And what you haven’t measured you can’t prove has 
actually happened in your class. Educators who consistently 
track and measure learning gains are able to make informed 
decisions about course transformations, redesigns, or 
programmatic shifts and can strengthen their ability to prove 
institutional effectiveness, meet accreditation standards, track 
quality-enhancement plans, and fulfill grant requirements. 

The institutions included in this report did more than simply add a new learning technology to their curricula: the ways 
they implemented Pearson’s MyLab solutions significantly contributed to their positive results. Following are 10  
recommended best practices that will help you and your students get the most out of your MyLab implementation. 
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Getting Started

1. What are the main issues you are trying to address?

2. What are the quantifiable goals you want to achieve?  
Example: Increase student retention rates by 10 percent over the 
course of a semester; increase student success rates by 15 percent 
over the course of a semester.

3. When do you want to start integrating a MyLab solution  
into your course? Will you start with a pilot course? If so, at 
what point do you foresee moving into a full implementation?

4. What course materials are you using? Do they align with  
your intended outcome?

5. Have you pursued grants or initiatives? If yes, what are they? 
Note: Check with your Pearson partner or visit Pearson’s Grant Help 
Center at www.pearsonhighered.com/granthelp/ to learn more.

6. Will you hold organizational or professional development 
meetings for faculty, lab staff, IT administrators, or others?

7. What are at least three ways to educate the culture of  
your colleagues involved in the project?  
Example: Invite guests from institutions that have successfully  
implemented or redesigned with Pearson MyLab solutions.

8. Who is on your implementation or redesign team (faculty, 
staff, lab directors, senior administrators)? Who will manage  
the actual implementation or redesign?

9. How will you measure success?  
Example: Retention rates, final exam scores, final course grades, 
and subsequent success.

10. Will you use historical data to support the efficacy of  
your MyLab solution? Will you administer common exams  
and assessments?

11. What percentage will your MyLab solution contribute  
to a student’s final course grade?

12. Do you have—or must you seek—approval from your 
school’s institutional review board?

13. What is your main concern about implementing a Pearson 
MyLab solution?

14. At the end of the course, would you like assistance in analyz-
ing your data? If so, contact your local Pearson representative.

Getting Started: Planning Your Implementation 
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Completion rate is the percentage of students who registered 
for a course and completed the course through the final exam,  
excluding students who officially dropped (withdrew from) the 
course. Also called retention rate.

Course redesign is the process of restructuring the way the 
content of a course is delivered. It generally involves redesigning 
a whole course (rather than individual classes or sections)—  
usually to achieve better learning outcomes often at lower  
cost. Course redesign is typically accomplished by taking  
advantage of technology’s capabilities and is most effective  
in large-enrollment courses.

Distance-learning course is a course wherein students do  
not have regular face-to-face class meetings and do not have  
to maintain a regular presence on the particular campus that  
is granting the credit. Most if not all learning activities are  
conducted online. Also called online course.

Drop/fail/withdraw rate is the percentage of students who 
register for a course and at the end earn a grade of D, F,  
or W (drop, fail, or withdraw, respectively) in the course.

Dual-enrollment/dual-credit programs offer high school  
students the opportunity to simultaneously enroll in high school 
and college courses. Students receive both high school and  
college credit for successfully completed college classes. 

Hybrid course is a course that has both face-to-face classroom 
activities and lab-based activities. 

Integrated use refers to an instructor’s making a MyLab product 
a part of the syllabus and assigning work to be completed by 
students.

Lab-based course is a course in which much if not all of the 
student learning takes place in a computer lab where students 
work independently and use technology to enhance learning. 
Called emporium model when there are few if any face-to-face 
meetings in a traditional classroom setting.

Online course is a course in which students do not have regular 
face-to-face class meetings and do not have to maintain a  
regular presence on the particular campus that is granting the 
credit. Most if not all learning activities are conducted online. 
Also called distance-learning course.

Pass rate is the percentage of students whose final grades are 
A, B, C, or D. This is not the same as success rate, because  
the grade of D is included in the pass rate.

Required use means an instructor requires that students use  
a MyLab product for an individual grade that is part of the final 
course grade. It is the opposite of optional use.

Retained students are students who registered for and  
completed a course through the final exam. It excludes  
students who officially dropped (withdrew from) the course.

Retention rate is the percentage of students who registered  
for a course and completed the course through the final exam. 
It excludes students who officially dropped (withdrew from)  
the course. Also called completion rate.

Subsequent success refers to the level of success students  
experience in higher-level courses based in part on their having 
first successfully completed other, lower-level MyLab courses.

Success rate is the percentage of students who registered for  
a course and earned a final course grade of A, B, or C. Note 
that a final grade of D is not included in the success rate.

Traditional course refers to a course usually taught in the same 
way as in years past. It frequently involves a lecture format with 
little or no use of technology.

Various formats refers to an institution’s use of diverse,  
assorted implementation models for teaching with a MyLab 
product.  

Glossary

To ensure clear and consistent understanding of the terms used in this report, we define several of them here.  
The definitions are only for the purposes of this report and do not necessarily reflect either official or dictionary-
true versions.
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Conclusion

Conclusion

More than simply successful implementations, the courses, programs, and initiatives  
described in the previous pages are victories. Behind the successful outcomes—in the 
forms of improved final exam grades, increased persistence, success in subsequent 
courses, college readiness, and other learning gains—are students who have become  
better equipped to pursue their academic goals and achieve their life dreams. 

An Ongoing Process
We applaud the institutions included herein for their efforts and determination. But  
those efforts are not over: a successful technology implementation is an ongoing  
process, ever evolving with the emergence of new and improved pedagogy, the entry  
of each unique cohort of students, and increased amounts of information gleaned  
from the long-term tracking and measuring of student data.

Pearson’s Faculty Advisor Network (FAN) is available to help you improve the teaching 
and learning experience in your courses. Visit the FAN site to meet and engage with  
a community of educators who are eager to share advice, tips, and best practices related 
to MyLab & Mastering products. Join the network by visiting the site at  
http://community.pearson.com/fan.

The Pearson Family of Solutions 
Pearson offers solutions for all kinds of educational needs, for all types of courses,  
and for all of the ways those courses are taught and delivered. Combined with one  
of the many proven-successful best practices, the possible configurations of an  
effective MyLab & Mastering implementation increase exponentially. Let us help you:

• Increase achievement. Instant access to reliable data can help in the development  
of personalized learning, assessment, and instruction and can provide a blueprint  
for faculty and institutional effectiveness.

• Expand access. From digital course materials and real-time assessments to fully  
online courses, MyLab & Mastering learning solutions are more flexible, more  
powerful, and more accessible than ever before.

• Enable affordability. Innovative technology offers the best opportunity to deliver  
personalized, scalable, and engaging solutions that drive results up—and drive  
costs down.

We look forward to hearing about your achievements and to including your  
experience in the next MyLab & Mastering report. To tell us about your success,  
contact Candace Cooney, efficacy results manager, at candace.cooney@pearson.com.

Following is a list of links developed  
to inspire, support, and promote  
conversation among educators, and  
to ensure that the latest and most- 
effective practices get disseminated 
across the industry. We hope you find 
them useful and urge you to share 
them with colleagues and others  
committed to improving the teaching 
and learning experience. 

MYLAB & MASTERING:  
10 BEST PRACTICES
www.pearsonmylabandmastering.com/
northamerica/educators/results/ 

COURSE REDESIGN COMMUNITY
http://community.pearson.com/ 
courseredesign

COURSE REDESIGN WEB SITE
www.pearsoncourseredesign.com 

FACULTY ADVISOR NETWORK
http://community.pearson.com/fan

RESULTS GALLERY
www.pearsonmylabandmastering.com/
results

TEACHING & LEARNING BLOG
www.pearsonlearningsolutions.com/blog/ 
channels/college-career-readiness/ask- 
the-experts-course-redesign-to-boost-
achievement-and-lower-costs-part-2

HELPFUL PEARSON LINKS
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